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The aim of this research is to examine the effectiveness of TPRS to teach students’ reading 
comprehension of narrative texts. This research is a pre-experimental design. The research 
technique of data collecting is measurement technique. The data of this study were 
obtained from the pretest and the posttest. The research tool of data collecting is an 
objective test in the form of multiple choices. There were 41 students participating in this 
research are Year-8F students of Junior High School 09 Pontianak in academic year 
2015/2016. The findings of the research show that the students had the ability to involve 
their reading comprehension of narrative texts through using of TPRS. The t-value was 
higher than the t-table (10,245019202>2.021). The effect size of the treatment was 1.60. It 
is categorized highly effective to use TPRS as a method to teach students’ reading 
comprehension of narrative texts since it was higher than 0.80 in the effect size criteria. 
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INTRODUCTION 
Reading is one of receptive English 
skills which has an important role in 
mastering English well. Reading is a process 
of transferring ideas  in written text from the 
writer to the reader. Alyousef (2005, p. 144) 
claims, “Reading can be seen as an 
interactive process between a reader and the 
texts which lead to an automaticity or reading 
fluency”. Grabe cited in Alyousef (2005, p. 
143) also claims, ”Reading can be seen as an 
active process of comprehending where the 
students need to be taught strategies to read 
more efficiently, for example guess from the 
context, define expectation, make inferences 
about the text, skim ahead to fill in the 
context”. Reading is a complex skill for 
students. In reading process, students need to 
comprehend the text that they read in order to 
achieve the purpose of reading process itself. 
Reading comprehension is a process of 
getting and making meaning from a text. The 
purpose of reading comprehension is to gain 
an overall understanding of what is described 
in the text rather than to obtain meaning from 
isolated words or sentences. Klingner, 
Vaughn, & Boardman (2007, p. 2) refer 
reading comprehension to“the process of 
constructing meaning by coordinating a 
number of complex processes that included 
word reading, word and world knowledge, 
and fluency”. It refers to the ability in 
interpreting the words, understanding the 
meaning based on prior-knowlege and the 
relationships between ideas conveyed in a 
text. Fukkink, de Glopper & Lipson cited in 
Woolley (2011, p. 17) claim that “meaning” 
is constructed in the head of a reader in the 
form of prior knowledge. It influences the 
kinds of “meaning” constructed from the text 
information. Klingner, Vaughn, & Boardman 
(2007, p. 8) state that reading comprehension 
is a multi component, complex process that 
involves interactions between reader and 
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their thinking (previous knowledge, strategy 
used) as well as variables related to the text 
itself (interest in text). If students can read 
the words but do not understand what they 
are reading, they are not really reading. 
Comprehension may enable students to 
succeed in applying and improving  that they 
had acquired during their learning.  
According to Curricullum 2006, students 
of Junior High School are expected to be 
skilled in reading and comprehending the 
simple functional, descriptive, recount, 
procedural, narrative, and report texts. The 
texts which are taught to Year-8 students 
include narrative texts. Therefore, Year-8 
students have to be able to comprehend 
simple and short narrative texts. 
Being skilled in reading comprehension is 
not an easy task especially for Year-8 
Students SMP Negeri 09 Pontianak. Based 
on the pre-research, the problems were that 
the teacher has taught reading comprehension 
by gradually teaching of vocabulary building 
to the students. The teacher also taught the 
form and the use of appropriate tenses to 
improve students’ grammar as well the 
general structure of the text. Contrarily, the 
students still fail to improve their level of 
reading comprehension. There are potential 
teaching methods to solve the problems. One 
of them is Teaching Proficiency through 
Reading and Storytelling (TPRS). Teaching 
Proficiency through Reading and Storytelling 
(TPRS) is a method was introduced by Blaine 
Ray and Contee Seely in the early 1990’s. 
Brune (2004, p. 9) states, “TPRS mixes many 
aspects from a wide variety of foreign 
language teaching methods to create an 
innovative and effective method in teaching 
students of a second language”. It presents a 
new way of teaching EFL. The main 
innovation of TPRS is its focus on 
storytelling. Brune (2004, p. 20) also states 
that TPRS mixes of the techniques of Asher’s 
Total Physical Response with the theories of 
language acquisition developed by Stephan 
Krashen. This method is believed that it will 
function well to teach reading 
comprehension. This method has 3 stages 
which allow students to establish meaning, 
retell the story and comprehend the text 
easily. The combination will be a powerful 
learning package. 
Ray & Seely cited in Brune (2004, p. 
20) claim, “The goal of TPRS method is to 
provide as much fully comprehensible input 
as possible”. In TPRS, the students learn 
language in a natural way through hearing 
stories expressed in the target language. It is 
believed that the comprehensible input will 
make the students able to produce accurate 
language automatically without excessive 
analysis and translation. 
Furthermore, teaching reading 
comprehesion of a narrative text using TPRS 
method might be interesting for students. 
They can (a) establish the meaning that they 
do not know of the text using gestures or any 
other media, (b) answer various kind of 
questions from the teacher based on the text, 
and (c) comprehend the text by discussing the 
content of the text. This method is 
hypothesized to enable the students to have 
better understanding of the text and 
encourage students to involve in a class 
activity. 
Braunstein cited in Ray & Seely (2012, 
p. 305) reports that the students felt  
interested, enthuasiastic, happy, and did not 
feel embarrased, bored, or stupid. TPRS 
method helped them remember vocabulary 
and understand English. Watson cited in Ray 
& Seely (2012, p. 306) also reports that the 
students taught by TPRS method scored 
significantly better than the students taught 
by traditional way on the test with question 
on listening comprehension, vocabulary and 
grammar, and reading comprehension.  
Based on similar research findings, it 
will be interesting to study whether this 
method was effective to teach reading 
comprehension of narrative text. The 
research was conducted to Year-8 students of 
SMP Negeri 09 Pontianak in Academic Year 
2014/2015. 
METHOD OF RESEARCH 
The method of this research is  a pre-
experimental study. The design is pre-test 
and post-test design proposed by Cohen, 
Manion, and Morrison (2005, p.213). The 
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pre-test was administered before the 
treatment and the post-test was administered 
after the treatment. The design are shown as 
follows:
Table 1. Design of Research 
Experiment Pretest Treatment Posttest 
Class VIII F O1 X O2 
 
The population of this research are 
Year-8 students of SMP Negeri 09 Pontianak 
Academic Year 2014/2015. The cluster to 
represent the population is  class VIII F of 
SMP Negeri 09 in Academic Year 
2014/2015. The research technique of data 
collecting is measurement technique. The 
measurement would be administered twice. 
The first test is the pretest to collect data of 
students’ score in reading before giving the 
treatment. The second test is the posttest to 
collect data of students’ score after giving the 
treatment. The research tool of data 
collecting is an objective test in the form of 
multiple choices.  The test consists of 30 test 
items, each of which has four options. This 
research procedures is divided into three 
steps.  The procedures are shown as follows: 
Planning 
In this planning step is related to the 
activity planning sheet which is going to be 
held by the researcher in the classroom. It is 
about the research question, research 
purpose, the result of pra-research, the 
offering method for research question 
solution, lesson plan, observation sheet,  the 
instrument of the test, and the result of 
experiment.  
Doing Action  
In this action step, the researcher doing 
the planning has been managed in the activity 
planning sheet. The first thing that the 
researcher do was doing pra-research in order 
to find out the students’problem. In this step, 
the writer interviewed English Teacher of 
Class VIII and some students of Class VIII. 
After having the result of interview, the 
researcher was making the research question 
and the research purpose. Next step is 
offering the suitable method to solve the 
students’ problem in reading comprehension. 
In this case, the chosen method is TPRS. In 
the first day of research, the researcher gave a 
pretest to students to measure their reading 
comprehension. In the second and the third 
meeting, the researcher gave the treatment for 
students to improving their reading 
comprehension by doing the procedures or 
lesson plan in the classroom activity using 
TPRS method. TPRS method has 3 stages 
that can help the students to improve their 
reading comprehension. The first stage is 
Establishing meaning. The first way to start 
establishing meaning is that the teacher asks 
the story. When the teacher comes to a target 
phrase, the teacher says it slowly and 
immediately gives the translation orally in 
the first languge and also makes a gesture 
that represents the phrase. The teacher also 
interjects the translation whenever it appears 
any students might not understands. The 
teacher uses both the gestures and the 
translation in order to help students process 
the language faster. In the second way of 
establish meaning, the teacher pre-teaches the 
vocabulary with gestures before beginning to 
ask the story. The class practices the 
vocabulary by making the appropriate gesture 
when the teacher says a target phrase or  
word. The second stage is Ask A story, in 
this stage, In this step, the goal of story is to 
provide compelling comprehensible input 
also to introduce the general structures of 
narrative text. The teacher gets the actors to 
dramatize the story is being taught. The 
actors perform after each statement in the 
story. The teacher has a role as a narrator of 
the story. The way of the teacher narrate the 
story is by giving questions to the students 
and the students give responses to the 
questions through acting roles. In this rate, 
the teacher can use one of technique under 
TPRS method that is Circle of Question 
technique. The third stage is Reading. In this 
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step, reading can be at the higher level than 
the spoken language in the classroom 
because the students can comprehend more 
vocabulary since the input is on under 
reader’s control. This step is based on the 
material in the two previous steps, it 
reinforces the contents in different format 
that is reading. In this step, the teacher gives 
a printed story  to make sure the students 
really understand the story. In order to do 
that, the teacher asks the students to write a 
small summary on their printed story. After 
that, both teacher and the sudents discuss 
about the details  and the moral value of story 
to enable students to have a better 
understanding of the story. Lastly, the teacher 
gives a short quiz to check the 
comprehension of students. 
 In this step, the researcher observed the 
improvement of students from the first 
meeting to the second meeting of treatment. 
Making Result 
This step determined the success of the 
method being used; whether it worked well 
or there were still weaknesses toward the 
process. The result is seen by the collected 
data were obtained on pretest ad posttest. The 
collected data were analyzed using statistical 
method to compute the achievement of 
teaching reading comprehension of narrative 
texts using TPRS method. The formula can 
be seen as follows: 
Lastly, the researcher gave the posttest 
to students to measure their reading 
comprehension after giving treatment. 
 
Md=M2-M1        ..........................................................................................................................................................................................  (1) 
 
Note : 
Md = mean of difference 
M1 = students’ mean score of pretest 




    ...................................................................................................................................................................................................................................   (2) 
Note: 
t = the obtained for correlated sample 
Md = the mean of difference ∑ = the sum of difference students’ scores between pretest and posttest ∑ 2  =the sum of difference students’ scores square between pretest and posttest = the number students 
 
ES=t√           ..........................................................................................................................................................................................................................................     (3) 
Note : 
ES = Effect Size 
t = the result of t-test 
N = the total number of students 
The result of the Effect Size 
computation above is classified according to 
Muijs (2004, p. 195). The Classification of 
Effect Size is a parameter which is used to 
know the effectiveness of TPRS to teach   
students’ reading comprehension of narrative 
text. It can be seen as follows: 
Table 2. Classification of Effect Size 
 
 ES ≤ 0,2 Low 
ES ≤ 0,8 Moderate 
ES ≥ 0,8 High 
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RESULTS AND DISCUSSION 
Results 
Based on the research, the results was 
influenced by two factors.The first factor was 
the condition between the pretest and the 
posttest. For the pretest, many students got 
confused about how to answer the questions. 
Based on the data were obtained in the 
pretest, the result shows that just four from 
41 students passed in the pretest. This 
condition happens because literally they 
seldom got such  kind of the pretest questions 
from their teacher, so it made they did not 
ready to answer those question.   Unlike in 
the pretest, in the posttest, the students had 
already got the example of questions in the 
pretest, and practiced a lot in the treatments. 
So, the students’ comprehension and 
confidence in answering the questions 
increased in the posttest. It was admit by the 
result of the posttest that shows the 
increasing the amount of students who passed 
the questions that is 17 from 41 students. 
Also, the score of their test was increasing. 
The second factor is about the questions 
in the pretest and the posttest. They are the 
same test. To avoid the bias of different 
questions, the researcher gave the same 
questions. It was assumed that some students 
had already expected the questions. 
For the first meeting in treatment, the 
writer found out that many students were 
excited as same as got confused what they 
have to do in order to involve the class 
activity using this method. It was because 
there were two factors. The first factor was 
because they were tired and were not ready to 
start the study after having sport activity, so 
they wasted their time for taking a rest and 
changing the clothes. The second factor was 
starting the class, the researcher spoke in 
english meanwhile the students did not really 
understand the language. Besides, they used 
to study in a traditional way learning by their 
teacher before the treatment. Since they did 
not understand, the researcher used gestures, 
slowly speed of speaking and little bit using 
translation of Indonesian Language in order 
to make them understand and felt excited to 
involve in the class activity.  
In the second meeting of the treatment, 
the students felt excited to involve in the 
class activity because they had experience in 
the first meeting. They liked to do drama, to 
have a discussion, and to apply gestures 
based on the content of the text.  
It is indicated by the improving 
students’ score in the posttest. Also, it is 
indicated by the mean score of the pretest 
53,46341 and the posttest 69,63415 as can be 
seen in Chart 1. The score indicates that the 
students’ performance in the posttest is better 
than in the pretest. 
 
Figure 1. Mean Score of Pretest and Posttest 
In order to examine the effectiveness of 
TPRS to teach reading comprehension of 
narrative texts, the researcher needs to 
compute the t-test and The Mean of 
Difference is needed. It is computed using 
Formula 1. The computation is as follows: 
Md= 69.609751 – 53.46341463 
Md = 16.17073 
The t-value is computed for measuring 
effect size’s computation (Formula 2). The 

























 = 16,17073√2,491344 
 = 16,1707314807 − 10721,21640
 

 = 16,170731,5783991891 
 = 10,245019202  
 
In order to know the significance of the 
treatment, the t-value result is compared with 
the t-table distribution. The researcher took 
the confidence interval of difference was 
95% so " = 5%  or 0.05. It means that the 
researcher has 5% change error. Since the 
number of sample is 41 and the degree of 
freedom or df is N-1, so df in this research = 
41-1 = 40 sample, the t-table score was 
2.021. 
Based on the above computation, the t-
value is higher than t-table. In conclusion, 
there is the difference between the mean 
score of the pretest and the posttest. It means  
that “TPRS method is effective to teach 
reading comprehension of narative texts to 
Year-8 SMP Negeri 09 Pontianak Academic 
Year 2015/2016”. 
From the data analysis, the treatment is 
found significantly improving students’ 
ability in comprehending narrative texts. 
Since the treatment is significantly improving 
students’ ability, the further question is how 
effective the treatment is. 
The research question is answered by 
computing the effect size (Formula 3). The 
computation is as follows: 
ES = 10.245019202. √ $ 
ES = 10.245019202. √0.0243902439 
ES = 10.245019202 . 0.1561737619 
ES = 1.6000031895 
ES=1.6 
 
In the research results, it was found that 
t-value is higher than t-table is considered 
significantly effective treatment because the 
ES is 1.60 is higher than 0.80 as can be seen 
in Figure 1.kkkkkkkkkkkkkkkkkkkkkkkkkk 
Discussion 
This research is aimed for Year-8 
Students of SMP N 09 in Academic Year 
2015-2016. This research was done on Class 
VIII F. The research was done for one 
meeting of pretest, twice meeting of 
treatment and one meeting of posttest. 
The purpose of the research is to 
investigate the effective of Teaching 
Proficiency through Reading and Storytelling 
(TPRS) Method to teach reading 
comprehension of narrative text to Year-8 
Students of “SMP Negeri 09” Pontianak in 
Academic Year 2015/2016. 
The researcher found out that TPRS 
changed the students’ achievement in reading 
comprehension of narrative texts. It was 
admit by the result of posttest and their 
performances in the second meeting of the 
treatment. This method encourages the 
students to read more in many variation 
ways. TPRS more likely gives the 
opportunity to students to make themself 
involved in reading class by using gestures, 
drama, and having discussion in group. The 
students were paying more attention to the 
material, enthusiastic during the teaching and 
learning process, they also very active in 
every steps of learning. They tried to be 
brave and confident in doing the procedures 
of the teaching and learning activity. 
However, there still were some 
weaknesses of TPRS method on this 
research. The first weakness is this method 
has three stages that have to implemented in 
one teaching and learning activity. So, it 
makes the teacher has to think hardly to make 
the purpose of material can be achieved 
meanwhile the duration of one activity just 
80 minutes. Besides, the students do not 
ready to use the new method. Some of 
students felt silly to do a such kind of 
gestures, so not all students participated in 
this procedure of  learning activity in the 
first. Somehow, it takes much longer time to 
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finish the stages in one teaching and learning 
activity.  
The obstacles from the researcher in the 
treatment concerned the attach pictures to the 
white board. Since the writer did not prepare 
the picture and the glue before the class, this 
consumed much time and made the students 
wait.  
 
CONCLUSION AND SUGGESTIONS 
Conclusion 
Referring to the research results, TPRS 
to teach reading comprehension of narrative 
texts to Year-8 SMP Negeri 09 Pontianak is 
way effective. This claim is proven by 
students score on the posttest are better than 
students score on the pretest. Besides, in the 
first meeting of treatment, the students’ 
reading comprehension was categorized as a 
low. It was indicated by their scores on the 
pretest and they were confused also did not 
know what to do towards the instructions of 
learning activity that the researcher gave to 
them. They seldom got such treatment like 
that because their teacher thought them in 
traditional way that is by teaching just about 
grammar and the examples of the sentence. 
They did not used to read to communicate to 
each other and using it on their real life. It 
was one factor that make they felt silly and 
shy to do gestures, drama, or express what 
they know in discussion section. In the next 
meeting, there were improvement from the 
action that students do. It is indicated by 
students felt excited and more enjoyed the 
every steps of learning activity. One by one, 
they be more confidents and brave to express 
the content of narrative text by doing 
gestures, drama, or during the discussion 
section. Finally, TPRS is a great method to 
improve students’ reading comprehension of 
narrative texts. 
Suggestion 
Referring to the research results, There 
are some suggestions. Firstly, Teacher’s 
monitoring is important during the teaching 
lerning activity in order to check the 
comprehension of the students and to help 
them if they have difficulties in 
understanding and comprehending the given 
materials. There were some students did not 
get the point of the lesson because they did 
not understand what they are learning and 
this conditions be worse because they did not 
ask or gave responses to the teacher’s 
instruction. Secondly, In discussing activity, 
students work collaboratively is needed. It 
can help the student who is passive become 
more active and more confident in learning 
activity. Thirdly, the teacher should ask the 
students to work individually when writing 
small summary after having a group 
discussion. There were some students  wrote 
the summary carelessly because they thought 
that the other students on their group had 
done that job. Lastly, the teacher should well 
prepared before entering the class to make 
the teaching learning activity runs well. 
Based on the reseach finding, the teacher 
consumed much time in preparing lerning 
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